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teaching & interpersonal relationships within academic settings. Visiting
faculty, in particular context, face unique challenges due to the temporary
nature of their positions, which can affect their emotional well~l)eing and
professional efficacy. In the context of KP, Pakistan, this study aims to assess
the levels of emotional intelligence amid visiting faculty in KP, examining
variations by gender & age to provide insights for policy recommendations
that support the development of this important group. A cross-sectional
study was conducted with a sample of 200 visiting faculty members across

ARTICLE HISTORY academic institutions in KP. Data were collected over self~administered

Date of Submission: guestionnaire, analyzed using descriptive statistics and bivariate analyses,
%5”08{”3\024 including one-way analysis of variance. Findings revealed no significant
93i85~9832ptallce: difference in emotional intelligence levels amid male and female facultg

Date of Publication: members. The study highlights need for targeted emotional intelligence
30-09-2024 training & support, mainly for younger faculty members. The policymakers
should consider incorporating El initiatives within faculty development
programs to enhance educational outcomes and foster a resilient academic

community.

2024 Journal of Social Research Development

Correspondence Igra Fazal

Email: Igrafazal1995 @gmail.com

DOI https://doi.org/10.53664/JSRD/05-03-2024-15-185-194
INTRODUCTION

Emotional intelligence, defined as capacity to understand, manage, and utilize emotions effectively,
both one’s own and those of others, has become an essential area of study across multiple disciplines
due to its influence on workplace performance, interpersonal relationships, and stress management
(Goleman, ?021; Maq er, Caruso, (5 Saloveg, 9093) Within educational settings, the emotional

intelligence is increasingly recognized as critical for educators who navigate complex interactions
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and face diverse challenges in creating a positive learning environment (Smith & Brown, 2022).
While emotional intelligence is studied extensively amid permanent faculty, limited attention has
been paid to its impact on visiting faculty, particularly in emerging educational landscapes such as
Pakistan's. The visiting faculty members often hold temporary or adjunct positions, which present
distinct professional and personal challenges, including limited job security, high workloads, and
minimal institutional support (Williams, 2022). These stressors can significantly affect their job
satisfaction, emotional well~1)eing, and, ultimatelg, their per{ormance as educators (Lee, Jones &~
Smith, 2023). In Pakistan, particularly in the province of KP, the reliance upon visiting faculty has
increased due to factors such as faculty shortages, budget constraints, and the flexibility offered by
temporary appointments.

Visiting faculty members play an integral role in academic institutions, yet they often face heavier
workloads and greater job insecurity than their permanent counterparts. These conditions heighten
stress levels and affect their emotional well-being, which in turn impacts their relationships with
students, Colleagues, and administrators (Khan, Atyidi & Siddiqui, (2095) The studies indicate that
high emotional intelligence can help individuals in the high-stress environments manage pressures
more effectively, navigate complex social interactions, and maintain positive relationships within
their workplaces (Thomas & Green, 2022). For visiting faculty, whose roles require adaptability
and resilience, emotional intelligence may thus be a key factor in enhancing their job satisfaction
and pey{ormance (Ngugen, (2025) The emotional intelligence of {acultg members has been linked
to the student engagement, learning outcomes, and institutional reputation, suggesting that visiting
faculty members with high emotional intelligence can positively impact the academic community
as a whole (Ahmacl, Khan & Ak]oar, ‘20‘2‘2) Given the rising dependence on visiting {acultg in
Pakistan, understanding the dynamics of emotional intelligence within this group is critical for both
educational outcomes and institutional efficacy. Despite these implications, it remains a substantial
&ap in empirical studies exploring emotional intelligence among visiting faculty within Pakistan's
academic institutions.

Research Gap One

A review of the existing literature reveals a scarcity of empirical studies on emotional intelligence
within Pakistan academia, especially regarding the experiences of visiting faculty in KP. Although
research on El has expanded globally, there are few studies in Pakistan that analyze relationship
amid emotional intelligence and demographic characteristics amid visiting faculty. Demographic
factors such as age, gender, educational background, and years of teaching experience—are known
to influence emotional intelligence in many professional contexts (Hussain & Raza, 2023). Still,
limited research has examined how these factors might shape emotional intelligence in the specific
context of visiting faculty in KP, who often encounter unique stressors due to nature of their roles.
But, significance of emotional intelligence for visiting faculty in KP extends beyond individual
well-being. Addressing this gap is essential for creating more nuanced understanding of emotional
intelligence and its implications for diverse faculty demographics. There is a notable absence of
policy~oriented studies offer actionable recommendations for enhancing emotional intelligence
among visiting faculty in Pakistan. While existing literature on emotional intelligence highlights
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its benefits for personal & professional outcomes, few studies offer insights into policy interventions
that could support visiting faculty in developing and applying emotional intelligence effectively

in academic settings.

The lack of policy~driven research on emotional intelligence for this group is especially concerning,
given their crucial role in Pakistan's education system & unique challenges they face. Policy making
in this area could provide the necessary support for visiting faculty, enhancing their resilience and
engagement with students, colleagues, and administrators alike (Ali & Awan, 2022). By proposing
policy recommendations aimed at fostering emotional intelligence, this study aims to fill a critical
gap, offering strategies that could enhance job satisfaction, teaching effectiveness, and institutional
cohesion. This study seeks to address these research gaps by examining the dynamics of emotional
intelligence amid the visiting faculty in Khyber Palkhtunkhwa, with the particular focus upon how
demographic characteristics correlate with emotional intelligence. Thus, the analysis will provide
empirical insights into the factors that shape emotional intelligence in this specific context, laying
the groundwork for more tailored interventions to support visiting faculty. Furthermore, the study
will present policy recommendations that address the unique needs of visiting faculty in Pakistan,
with the aim of fostering an academic environment that prioritizes the emotional well~]oein8 and
educational quality.

RESEARCH METHODOLOGY

Study Design

This study utilized a cross-sectional design to examine dynamics of emotional intelligence among
visiting faculty in academic institutions across KP, Pakistan. Cross-sectional designs are widely used
in social science research due to their efficiency in capturing data at a single point in time, allowing
for analgsis of relationship between variables without in{errins causation (Kumay, (2019; Creswell &

Cyeswell, 9093).

Sample & Sampling Technique

The sample consisted of 200 visiting faculty members, representing various academic institutions
across Khyber Pakhtunkhwa. Purposive sampling was employed to specifically target the visiting
faculty, as these individuals uniquely reflect the study 's objectives on the temporary academic roles
(Patton, 2021). Inclusion criteria required participants to be currently employed as visiting faculty
in higher education institutions within the province, enhancing the study's relevance to the broader
objective of understanding the emotional intelligence diverse dynamics among this specific group

(Neuman, ?OQQ)

Data Collection

The data were collected through a self~administered questionnaire distributed to the participants.
Self-administered surveys are common and effective data collection method for the psychological
and educational research, facilitating the ease of participation and minimizing the researcher bias
(Dillman et al, 2021). The questionnaire comprised sections upon demographic information—age,
gender, educational qualifications, and years of teaching experience—and used validated scales to
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assess emotional intelligence (Goleman, QOQI). Thus, the Emotional Intelligence was assessed ]og the
Schutte's Sel{~report Emotional Intelligence Scale, which was built on Saloveg and Magervs (1990),
actual model of the emotional intelligence. The scale consists of 33 items in which D, 28 and 32 are
reverse coding items. In this connection, the score ranges from 33-100 with a higher score indicating
more characteristics of the emotional intelligence. Reported Cronbach’s Alpha value is 090. The
demographic section included items on age, gender, highest qualification, and teaching experience,
enabling a comparative analysis of emotional intelligence across various demographic subgroups

(Petyides, 9019)

Data Analysis

The collected data were analyzed using descriptive statistics to summarize demographic features
and overall emotional intelligence levels among sample. Bivariate analyses were then conducted
to explore the potential differences in emotional intelligence across demographic subgroups (Field,
2022). One-~way analysis of variance (ANOVA) was employed to test the significant differences in
emotional intelligence scores across variables such as age, gender, and educational qualifications
(Mertler & Reinhart, 2021). ANOVA is particularly useful for identifying variance across multiple
independent variables, making it suitable for studies with the complex demographic comparisons

(Cohen, 2020).

Ethical Considerations

The study was led in alignment with ethical guidelines for research involving human participants,
including voluntary participation, informed consent, and respect for confidentiality and anonymity
(APA, 2021). Ethical approval was obtained from the Peshawar universitg‘s relevant institutional
review board prior to data collection. The participants were informed that they could extract from
the study at any point without consequence, ensuring their autonomy and comfort throughout the
research process.

RESULTS OF STUDY

Data Examination & Analysis of Missing Responses

[t is not wise to directly analyze data without examining it, thus, before doing analysis data analysis,
the researchers should examine data for its completeness and analyze it for detecting any missing
responses, since missing data can seriously misrepresent the results of any research study (Graham,
2012).In study, missing response analysis was performed according to procedure as recommended
by Hair, Black, Babin, Anderson, and Tatham (2010). The data examination revealed that out of
total (n=200) distributed online guestionnaires, only 178 responded had successfully completed and
submitted the guestionnaire. For determining the total percentage of missing responses per case
(questionnaire), the Little's Test of Missing Completelg at Random (Little, 1988) was run on the data
obtained from 178 questionnaires. The results of missing data analysis showed that none of the cases
(questionnaires) had missing data exceeding limit of 10% with Little MCAR test value of Chi-Square
= 660297, DF = 689, Sig level = 0.778.1t means that data was missing completely at random, (rule of
thumb is that data is missing completely at random if sig level is >0.03 level (Tabachnick, Fidell, &
Ullman, 2007).
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Demographic Characteristics

The sample included higher proportion of male faculty members (80%) compared to female faculty
members (QO%) The age distribution was varied, capturing diverse range of clemogyaphic features
among visiting faculty. Table 1 presents demographic data by gender & age distribution. As shown,
majority of respondents were male faculty members, accounting for 80% (n=142) of sample, while
female faculty represented 20% (n=36). Age group distribution was as follows: 25.3% (n=45) were
aged 20-29,404% (n=72) were aged 30-39, 21.5% (n=38) were aged 40-49, & 129% (n=23) were

50 years or older.

Table1 Demographic Profile of Responclents

Demographic Characteristic Category Frequency (n) Percentage (%)

Gender Male 142 80%
Female 36 20%

Age Group 20-29 years 45 255%
30-39 years 7?2 404%
40-49 years 38 21.5%
50+ years 25 129%

Total 178 100%

One-Way ANOVA

An analgsis of variance (ANOVA) was led to examine differences in emotional intelligence scores
across many demographic groups, including age & gender. Here F-test values along with (p) values
were used to test the significance in knowing difference. Table 2 shows the gender wise distribution
in regard to emotional intelligence. It shows that both male and female faculty had same level of

emotional intelligence.

Table 2 Gender wise distribution of Emotional Intelligence

Variable Gender n Mean Values Standard Deviation
Male 121 46419 028205
Female 57 4.6601 050148

Emotional Intelligence  Total 178 4.6516 028920

Table 5 shows the ANOVA results. Table 3 shows the ANOVA results. It is clear that the ANOVAF-
Test value for the gender and emotional intelligence was in-significant at F-Test= 5568, D{=04, p=
0.008 level.

Table 5 ANOVA Test Results

Variables Sum of Squares df F Pvalue
Between Groups 0034 01 0404 0526

Emotional Within Groups 16.610 108

Intelligence Total 16644 199

Table 4 shows the age wise distribution in regard to emotional intelligence. It is clear from the table
that senior teachers of older age and experience had relativelg 11i811 level of emotional intelligence.

Journal of Social Research Development, Volume 5, Issue 3, SEPTEMBER, 2024 189



Fazal & Gul ... Dynamics Of Emotional

In other words, table indicates a positive correlation amid age, teaching experience, and emotional
intelligence, suggesting that as teachers get older and gain experience, their emotional intelligence
generally increases.

Table 4 Age wise distribution of Emotional [ntelligence

Variable Age n MV SD
Less Experienced (22-2) years old) 8 4575 042701
Moderatelg E.xperienced (?6—30 years olcl) 65 40652 0.56801
Emotional More E.xperienced (30> gears) 35 4752 0.26802
Intelligence Total 178

Similarly, the table D shows the ANOVA results. It is clear that the ANOVA E-Test value for the age
and emotional intelligence was in-significant at F-Test= 234D, Di=04, p= 0023 level as evident

from results.

Table D ANOVA Test Results

Variables Sum of Squares df F Pvalue
Between Groups 0234 04 3345 0.023
Emotional Within Groups 18210 175
Intelligence Total 16.644 177
DISCUSSION

The clemographic analgsis of sample reveals significant 8e11c1er imbalance, with a higher proportion
of male faculty members (80%) compared to female faculty members (20%). This disparity aligns
with broader trends observed in academia, particularly in regions such as Khyber Pakhtunkhwa,
where cultural and social factors may contribute to the underrepresentation of women in academic
roles (Raza etal, 9095) Such an imbalance in gender representation may impact overall emotional
climate within educational institutions. The research indicates that gender differences in emotional
intelligence often exist, with women generally scoring higher than men in areas related to empathy
and emotional regulation (Mager et al, 2016). Despite the predominance of male faculty in study,
findings suggest that genders exhibit comparable levels of emotional intelligence, as indicated by
mean scores reported. The age distribution among respondents further enriches the understanding
of emotional intelligence dynamics. The largest group (40.4%) consisted of faculty members aged
30-39, followed l)g those agecl 20-29 (Qf).:’)%), 40-49 (21.3%), and those agecl 50 and above (19.9%).
Thus, this distribution suggests that many respondents are relatively early to mid-career educators,
a period often characterized by significant professional development along with emotional growth

(Brackett etal, QOQI)

The correlation between age and emotional intelligence observed in current study underscores the
importance of the accumulated life experiences & professional maturation. Older faculty members
tend to possess not only more extensive teaching experience but also a greater ability to navigate
interpersonal relationships and manage classroom dynamics effectively, therefore enhancing their
emotional intelligence levels. The analysis of variance conducted to assess differences in emotional
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intelligence scores across the demographic groups yielded insightful results. The one-way ANOVA
tests indicated no significant differences in the emotional intelligence between male and female
faculty members, with an F-test value of 3568 (p =0008). Although the difference in the mean
emotional intelligence scores was not statistically significant, it is worth noting that female faculty
members exhibited the slightly higher mean scores (4.6691) compared to their male counterparts
(4.6419). in this regard, this finding aligns with existing literature that suggests women may have
greater emotional awareness and empathy due to socialization patterns that encourage these traits

(Schutte etal, 9018)

In exploring age-related differences, the ANOVA results highlighted a trend suggesting that older
faculty members exhibit higher levels of emotional intelligence. The mean scores increased with
age, with More Experienced" group (aged over 30) having the highest average score (4.732). The
statistical significance of this trend, with an F-test value of 2345 (p =0023),indicates a noteworthy
correlation amid age, teaching experience, and emotional intelligence. This relationship supports
hypothesis that as educators progress in their careers, they accumulate experiences that enhance
their emotional regulation and interpeysonal skills (Zeiclner et al., ?01‘2) The implications of these
findings are substantial for academic policy and faculty development programs. Institutions may
benefit from implementing targeted emotional intelligence training those accounts for the diverse
demographic characteristics of faculty members. Such training can empower educators to develop
their emotional competencies, thereby improving teaching effectiveness and fostering a positive
academic environment. Also, acknowleclging role of age and experience in emotional intelligence
development can inform strategies to support faculty at many stages in their careers, ensuring that
all educators have opportunity to boost their emotional intelligence and, in turn, positively impact

student outcomes.

CONCLUSION

This study provides valuable insights into dynamics of emotional intelligence amid visiting faculty
in KP, Pakistan, revealing significant patterns related to demographic characteristics like gender
and age. The predominance of male faculty members highlights a critical area for policy attention,
particularly in promoting gender equity within academic institutions. Furthermore, the observed
positive correlation between age, teaching experience, and emotional intelligence underscores the
importance of experiential learning in fostering emotional competencies. The findings suggest that
while male and female faculty demonstrate the comparable emotional intelligence levels, targeted
interventions could enhance these competencies further. Additionally, implementing policies that
address gender disparities support early-career faculty members will contribute to a more inclusive
academic landscape. Ultimately, fostering the emotional intelligence among faculty members is
essential for enhancing the teaching effectiveness, improving student engagement, and promoting a
positive educational atmosphere. By prioritizing these initiatives, academic institutions can better
prepare their faculty to navigate the complexities of contemporary education and contribute to the
holistic development of their students. As further research is conducted in this area, it will be
crucial to continuously evaluate and adapt policies to ensure they meet the evolving needs of the
academic community, thereby promoting a culture of the emotional intelligence that benefits all
stakeholders involved.
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Policy Implications

The findings of this study on emotional intelligence among visiting faculty in Khyber Pakhtunkhwa
underscore several critical policy implications for the academic institutions. Given the observed
demographic trends and influence of emotional intelligence on teaching effectiveness, it is essential
for educational policymakers to develop targeted strategies that promote emotional intelligence
within the faculty. First, the institutions should consider implementing comprehensive professional
development programs focused on emotional intelligence. These programs could include workshops
and training sessions clesignecl to enhance the emotional awareness, empathg, and interpersonal
communication skills. Such training can be beneficial for new and mid-career faculty, equipping
them with tools necessary to navigate complexities of academic environment & foster a supportive
learning atmosphere for students (Durlak et al,, 2011). Second, considering gender disparity noted in
sample, policies that encourage and support recruitment and retention of female faculty members
should be prioritized. This could involve mentorship programs that connect junior female faculty
with experienced mentors, creating pathways for professional development and fostering inclusive

academic environment.

Initiatives aimed at addressing the challenges faced by women in academia can help balance the
gender representation within faculty ranks & contribute to more diverse and enriched educational
experience for students (Raza et al,, 2023). Additionally, recognizing the positive correlation amid
age, experience and emotional intelligence, institutions should establish support mechanisms for
the early~career faculty members. This could include mentoring and peer support networks that
facilitate knowledge sharing and emotional growth among faculty at the different stages of their
careers. Such initiatives can help cultivate emotionally intelligent teaching workforce, ultimately
enhancing student engagement and academic success (Brackett etal, 20(21). Lastlg, the continuous
assessment & evaluation of emotional intelligence initiatives should be integrated into institutional
policies. Regular feedback from faculty about the effectiveness of emotional intelligence training
and support programs can inform ongoing improvements and adaptations to meet evolving needs of
the academic community. This proactive approach will ensure that faculty members are equipped
with the necessary emotional skills to thrive in their roles and contribute positively to the overall
educational environment.
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