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INTRODUCTION

The globalization has enabled the English language to gain high level of international significance,
resulting in its status as a lingua franca (Bouchai]o, Ahmadou & Abdelkader, 2018) It is estimated
that English is spoken by 146 billion people as a mother tongue and 1.9 billion people as second and
/or foreign language worldwide, in various forms (Heinrich, 2007). Presently, it is most extensively
taught as a second language in over 100 countries including China, Australia, Singapore, Canada,
Denmark, Norway, Finland. English is preferred as the language to be learned for variety of reasons,

Journal of Social Research Development, Volume 5, Issue 2, JUNE, 2024


mailto:%20dilnawaz0346@gmail.com
mailto:samina.safdar@ue.edu.pk

Safdar, Rashid & Saif ... Gender Differences In

including ]ousiness, trade, acaclemics, cultural and technological contacts, and political convenience
(Crgstal, 2019) Thus, communicating ef{ectivelg in English is considered crucial for student’s career
& academic success since it opens doors to tertiary education and global networking (Saeed, Igbal,
Akhtar & Saleem, 2014). Hence, for aspiration to learn a second language, students’ motivation to
perform any task and interpretation of success or failure in that task is an important aspect. Firstly, it
is not easy to teach a second language in a learning atmosphere if student does not have a desire to
understand or learn a language. There would be no pulsation or liveliness in study process without

student motivation.

When teachers find to integrate direct methods to raise student motivation in teaching language,
they become more contested and more successtul. Therefore, the success of any achievement usually
depends on the extent to which students struggle to attain their goal, along with their aspiration to
do so (D&Smgei, 9009; Duval, Silvia & Lalwani, c.201(2; Gomlekiz, ?001; Manusov & Spitzberg, (2008)
Secondly, the extent to which individuals credit themselves or others for their successes or failures
in learning English may have pyo{ouncl implications for their inspiration, se1{~ef{icac1), and overall
language learning outcomes. The process of individuals' explanations about successes and failures
can be better realized with the help of attribution theorg (Férsterling, 2015, Shaver, (2016) Weiner's
attribution theory (2000) explains how individuals interpret internal and external causes of others'
behaviors. It is considered a branch of psychology, this theory focuses on whys and what's by which
people attempt to comprehend, evaluate and respond to diverse events. Weiner orders attributions
given by individuals into four categories, effort; ability, luck & task difficulty. This classification
system has more influential place in achievement domain because in this scheme effort is perceived
as internal and stable, a]oilitg as internal and stable, luck as external and unstable, & task dif{icultg

as external and stable.

Weiner's theory elaborates that individual can justify their successes and failures by considering
internal (a]oilitg or e{{ort) or external (such as an opportunity or task's cli{{icultg) aspects. Besides, not
only the reasons that students explain for their success and failure are important but it is significant
to know whether they see them as result of inner/outside factors and perceive them as changeable
or unchangeal)le, controllable uncontrollable (Bfu]iikkara, 2016; Schmidt & D(')'rngei, ‘2001). Also, if
an ascription is recognized as external that is assumed to be unchangeable and beyond the control;
then it will likely have negative effects as compared to one that is known as inner, unpredictable
and under student’s control. For developing the recognition of responsibility of an event, attribution
retraining can be utilized to modity negative thoughts of “learned helplessness” to positive thoughts

of control over events (Williams, Burden, Poulet & Maun, 2004). Mikulincer (2013) explains that

y

the stage of “learned helplessness’ comes when individuals perceive outcome of event out of their
control that results in low motivation and negative feelings like anxiety and depression. Learners’
perspectives on their attributions vary due to their unique features and distinctions with the gender

differences that influence the learners’ perceptions of their learning ability (Dorngei, 2005; Viriya

& Sapsirin, 2014)

Consequently, the researchers worldwide continue to delve into the subject of gender differences in
language acquisition. The study findings of Assouline, Mahatmya, [hrig and Lane, (2021), Damir
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(9017), Dewaele, MaCIntLJ re, Boudreau and Dewaecle (9016), Di Battista (9094), Ferrer and Blanco
(QOQO), Sullivan ((2016), Viyiga and Sapsirin (2014), William et al., (9004), Yeung (9011 ), highlightecl
gender differences while revealing attributional patterns of students. These scholars have verified
how male and female students interpret outcomes related to second language learning differently
and form diverse opinions about their surroundings. They also looked at how societal expectations,
personal experiences, and cultural norms were reflected in their explanations related to success and
failure. Like many developed and developing countries, the English language is also taught as a
compulsorg su]oj ect from grades 1to B.A/BSclevels in Pakistan considering its worth for individuals’
personal, professional, and economic 8yowt11. Hence, data from intermediate examination reveals
that thousands of students face failure in the subject of English every year (Express Tribune, 2023).
This situation emphasizes the need to understand the factors impacting Pakistani undergraduates’
English language learning experiences and the interpretation of these experiences in the form of

success and failure.

Besides, investigating gender differences in attributions for success and failure in English language
acquisition is consistent with the overarching goals of promoting gender equality and empowering
females in educational sphere. Educational institutions and policymakers can establish measures
that support gender equity and assure equal opportunities for male and female students in E.nglish
language acquisition if they determine the unigue attributions and attitudes at the root of gender
inequalities in language teaching (Niaz, Memon & Umrani, (2018) Teachers can better understand
how to motivate and inspire their male and female students by understanding differences in their
attributions for their language learning outcomes (Koﬂmaq er et al, c20(20; Qian, 2015; Purbandari
et al, 2018). Although the failure of students in the English subject at the intermediate level is high
compared to other subjects, there is a lack of research studies on students’ attributions especially in
context of gender in Pakistan. This study aims to fill that void by looking into diverse attributional
patterns of undergraduate female and male students for their success and failure. Thus, it may assist
teachers and administrators in comprehending the inequalities between male and female students
& bridge such gaps. Also, recognizing these differences in gender-specific attribution, educational
programs & pedagogical strategies might be designed to meet specific requirements of individuals
of either gender.

LITERATURE REVIEW

In general, language is a fundamental part of growing up that not only supplies motivation but also
is indispensable for communication and taking part in one's surroundings. Typically, this may be not
true in case of second languages, especially for those that are “learned” in the institution. There are
many benefits to being acquainted with other languages but they are not extremely compulsory,
and as a result, motivation and ability can play vital role in second language acquisition (Seemann,
2009). By holding in view, key purpose of motivation in the learning process, several theories with
different hypotheses were introduced in context of Cognitive, Behavioral, Socio~cultural, and Goal
orientation. The query that how cognition and learning are influenced by individual’s motivation
gained the attention of many researchers. In 1960, major changes were taken place in the sphere of
psychology in which one significant change was the universal shift in the psychology away from the

mechanism and towards cognition. Researchers started to focus on human rather than non-human

Journal of Social Research Development, Volume 5, Issue 2, JUNE, 2024 209



Safdar, Rashid & Saif ... Gender Differences In

behaviors (Banton, 2016, Graham &~ Weiner, 10806; McCleHancL 2015, Seitert, 2015; Wheldall, 2015)
Moreover, issues related to success, failure and achievement endeavors pyovirlecl base for empirical
& theoretical study of motivation. In 1970, motivational research became identical to achievement
motivation research.

In 1990, topics on motivation included the cognition (e.g., causal attributions) individual differences
(e.g., need for achievement) and environmental effects on motivation (Fgans, 2013; Rubie-Davies et
al, 2015). The common ground of all theories was to promote learning, to a maximum level by using
different methods of intrinsic and extrinsic motivation (Child, 9007; Woolfolk, '2004) In Pakistan,
as in several other countries, there is still the significant gender gap in access to education and the
level of education attained. The viewpoint of cognitive theorists was that the intervention of human
thinking has a greater influence on the motivation. The individual's awareness about the happening
events has an important force upon future behaviors in similar circumstances. Perceiving, selecting,
interpreting, storing and using information from the surroundings are indispensable processes which
shape the students’ present and future motivation (Child, 9007, Wallace & Ross, 9015; Wigtield &
Eccles, 2002; Zuidema et al,, ?0?3). Aclclitionallg, 8endey differences in the attributions of success
and failure have the potential to affect the development of curricula as well as methods of teaching,
Gardner's model (2006) discussed four elements that are related to second language learning. In
this drive, these elements include (a) cultural and societal context; (13) individual differences; and (c)
learning environment.

The basic concern of this model was the analysis of foreign language learning in the formal setting
of the classroom (Norris-Holt, 2001). Gardener proposed the elements of language learning can be
viewed as essential to discriminate between learners who are motivated as compared to those who
are less motivated. Each component by itself is considered inadequate to indicate motivation. There
may be some individuals who exhibit the effort but have no powertul desire to succeed, and on the
whole not find experience enjoyable. There may be some students who want to learn the language
and others who discontinue their efforts (Srnith, (201(2; Dongmei, (2014) The essence is that motivated
students exhibit effort, and desire, and are 8oal~orientecl. Henceforth, the model was perceivecl asa
dynamic one in which mindset and motivation affect the language accomplishment, which in turn
affects the future mindset & motivation of learners. Thus, the model suggested two main individual
differences variables in language acquisition such as competence and motivation. Learners who are
internally ambitious to learn a second language with having the strong belief about their ability
experience more achievement in life as compared to those who are doubtful about their capability
(Garclener, 2000; 2019). Similarlg, self-motivated students per{orm better than those students who

are less motivated.

They put more effort, are more determined, more conscientious, get pleasure from the experience,
are goal-directed, have the desire to learn material by doing hard work & try to find opportunities
to study more by doing additional work. In short, a motivated learner invests more effort and has a
powerful desire to attain the goal. This way, he or she enjoys task of language learning (Gardener,
2009, 2010; Heinzmann 2013). Moreover, the researchers have shown that identification of students’
motivation is only one factor in second language acquisition; another crucial factor is how students
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interpret their successes and failures, which can have a significant impact on their future endeavors.
Weiner (1986) worked on this aspect by working on individuals’ attribution in educational context.
According to him, a student’s motivation for task depends on how successtully they have completed
it in the past and what factors they took into account for success or failure. One significant aspect of
Weiner's theory is that causal dimensions: locus, stability and controllability are more important
than the specific attributions (effort, & luck, etc.) provided for any event. These dimensions help in
shaping the leamers subsequent motivation towards any project or activity (Msller et al, 2018; Saks

& Krupat, 1988)

The locus dimension deals with the internal or external cause of an event perceived by individual. If
an individual believes that his or her failure in a test is the result of inability then it means that he or
she is picking out an internal cause as ability is internal characteristic of a person. On the other
hand, if a learner perceives the teacher's incompetency as cause of failure in the test, then he/she is
getting an external factor because incompetency of the teacher is external to the learner (Antaki &
Brewin, 199(2; Goldstein, 1980; Taglor etal, 2003) As far as the sta]oilitg dimension is concerned, it
refers to the stability or instability of the cause over time. When a person believes that the cause of
his or her failure in English exam is his or her inability that is a stable and permanent characteristic
of the personality that cannot be changed even with more effort invested in the task. In comparison,
if a learner believes that the reason for his/her failure in the test is an illness at the time then it isan
unstable and temporary factor (Beswick, 9017; Geddes et al, 2018; Pennington, QOIQ) In this
regard, attributing success to stable factors leads the students to positive hopes for the future success
whereas attributing failure to stable reasons can produce negative feelings and low expectations for
the future. The third dimension of the controllability refers to perceiving the cause of an outcome

under one's control.

If a learner considers his or her ill-preparation as the cause of failure that is a controllable factor
then there is a possibility that he or she would work hard in future to achieve success with the belief
of controlling the outcomes; contrary to this situation if he or she feels that he can face the failure
because of lacking ability in the subject that is an uncontrollable factor, that would result into low
expectations for future (Fatemi & Asgllayi, QOIQ; Graham ¢ Folkes, 9014, Weiner, 2006) Mang
researchers also explored the cultural effects on people’s causal attributions. These cultures are
labelled as (1) individualistic cultures; and (]3) collectivistic cultures. Chiu et al., ((2008) explain that
individualistic culture emphasizes the individuals' needs over the group's needs. People from this
culture exhibit more independence and autonomy. Their social behaviors are determined by their
attitude and preferences. North America and Western Europe are examples of the individualistic
cultures. On the other hand, collectivistic cultures highlight the group's needs over the individual's
goals or needs. These cultures promote the idea of interconnection between the members of group.
People of Asia, Latin America and Africa reflect collectivistic culture. OL_] serman and Lee (9007),
W (2011) discussed that people who belong to individualistic cultures make internal attributions

for their actions.

When they observe other’s behaviors; they look at it as a trait of their personality, not the situation.
Furthermore, Miller (1984) noted that people from collective cultures emphasize holistic analysis of
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people. Based on her study conducted on the children and adults of the United States and India, she
found that adults from the United States ascribed the behaviors of a person to his or her personalitg
characteristic whereas children and adults from India, both attributed it to actor's role and social
factors. Furthermore, Miller mentioned that the reason behind explanations based on personality
characteristics was the learned pattern of the people of the United States; they acquired from their
culture. Thus, she also points out that the impact of culture on attributions has been neglected by
theorists. In addition, the findings of Liwei and Exdong (208) also explored the difference between
the attributional style of the people of individualistic and collectivistic cultures. They observed in
their study that the Americans with the individualistic culture demonstrated self-serving biases by
ascribing achievement to internal factors whereas Chinese with collectivistic culture attributed
their success to external factors such as family or other persons related to them. Likewise, the study
results of Ming (2009) revealed that the students of Malaysia from public and private universities
showed a great inclination for the teachers to learn about the English language as they belonged to
a collective culture.

Gender is another significant aspect that affects attributions. The study findings conducted by Tulu
(2014) conducted in the Ethiopian context showed that girls ascribed their success more to effort
than boys do. On the other hand, boys attributed their failure to lack of effort in English language
learning whereas girls ascribed their failure to lack of effort and bad luck. The study results of Mok
etal, (9019) carried out to investigate the causal attributions of Chinese students also revealed the
differences between male and female students. Their study explored that female attributed their
success more to strategy as compared to the male students. Likewise, the findings of Mkumbo and
Amani (QOIQ) conducted on the unclergracluate students of Tanzania demonstrated the attribution
difference between genders. One significant aspect of Weiner's theory is that causal dimensions:
locus, stability and controllability are more important than the specific attributions provided for
any event. They concluded that female students attributed their performance to internal factors
more than males do. The literature review signifies the students attributions which are their beliefs
about success and failure. These beliefs play an important role in predicting the future performance
of the students. To provide the right direction to the students while forming their belief system is a
worthwhile affair. Thus, present study is an attempt to gain insight into students’ attributions about

the English language.
RESEARCH METHODOLOGY

The purpose of present study was to investigate students’ attributions for their success and failure in
learning English as a second language. The focus of the study was to find out the difference between
the attributions of male and female undergraduate students who see themselves as the successful
language learners as compared to those who perceive themselves as unsuccessful. The nature of the
research was descriptive which permitted the researchers to describe the specific phenomena as it
exists in the environment and the characteristics of the population being studied. Thus, all male and
female students enrolled at undergraduate level in the public sector colleges of the Lahore district
were considered the population of the study. Multi-stage sampling technique was used to select
the sample for the study. In the first phase, 14 male and 14 female colleges of the Lahore district were
selected randomly.
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In the second phase, 1076 male and 1076 female students enrolled in public sector colleges of the
Lahore district were selected as a sample for the studq. Attribution for Failure Questionnaiye (ASQ)
and Attribution for Failure Questionnaire (AFQ) developed by Thang, Gobel, Nor, and Suppiah
(2011) were used as instruments to collect data from the sample representing the entire population
for the study. In this connection, data were collected only from those students who were available
and willing to participate in current study. The ASQ and AFQ consisted of two sections. In the first
section of the ASQ), students were required to select just one activity from a list of 29 that they had
excelled at in their previous English classes. These activities were broken down into the four skill
categories: E.nglish reading, listening, speaking, and writing. Similarly, in the first section of AFQ),
students were asked to choose only one activity from a list of 29 in which they had done very poorly
in their previous English sessions. These activities included reading, listening, speaking, and writing
skills. Both versions of the questionnaire had an identical second part. There was total 12 statements
in this section.

Twelve distinct reasons for success and failure were indicated bLJ these 12 statements: (1) aptitude, (ii)
e{{ort, (iii) strategy, (iv) interest, (v) luck, (vi) instructor inﬂuence, (vii) task complexitg, (viii) the
classroom environment, (ix) gyacles, (x) preparation, (xi) likeness, and (xii) class level. All students
were asked to provide their responses for twelve reasons for success (for ASQ) or failure (for AFQ) on
the six~point Likert scale: (a) stronglg disagree, (b) disagree, (c) somewhat disagree, (cl) somewhat
agree, (e) agree, and (Y] strongly agree. All participants were assured that the information provided
by them would only be used for research purposes. In this regard, an equal number of ASQ and AFQ
were distributed among the participants. Students were asked to caretully read the instructions and
yesponcl about their successtul and unsuccesstul learning experiences in the English language asa
second language. The data were analyzed using descriptive and inferential statistical techniques.
Frequency and percentage were employed to determine preferences for activity selection among
the language skills as under consideration, while the t-test was used to determine the ditferences
between the attribution patterns of male and female students for success and failure in learning the

English language.

RESULTS OF STUDY
Table 1 Preferences of Students Selection among English Language Skills Regaycling Success
Male Femdle
Skills { % { %
Reading Skill 306 57 219 41
Listening Skill 50 11 7?2 15
Speaking Skill 123 25 160 30
Whriting Skill 50 0 87 16

"Note: nl denotes to sample of male and n2 denotes of sample of female (111:538; n22538)

Table 1 shows that, out of the 538 male students, 306 (57%) chose a reading activity, 39 (11%) chose
listening activity, 125 (25%) chose speaking activity and 50 (9%) chose writing activity. In contrast,
out of D38 female students, 219 female students (41%) selected an activity related to reacling skills,
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72 (15%) related to listening skills, 160 (50%) related to speaking skills, and 87 (16%) related to
writing skills in which they were successful as evident from the results in determining the statement

about student selection.

Table 2 Students’ Responses about Selection of Activity amid Reading Skills About Success

Male Female

Reacling Skill f % t %
a) Reading Texts Using Appropriate Strategies 43 14 15 7
1)) Answering Comprehension Questions 23 8 21 12
<) Learning Voca]oularg 81 26 46 21
d) Understanding Grammar 3 24 65 30
e) Translating texts and Passages from English I6) 24 45 20
) Reacling and Sun‘unayizing Texts 4 1 15 7
8) Quizzes and Fxams 9 b) 6 3

Total 306 100 219 100

Table 2 shows that out of 538 male students, 306 (D7%) selected an activity related to the reading
skill of which majority chose learning vocabulary (26%), understanding grammar, and translation
of texts & passages (24%), whereas few students selected other activities, they experienced success.
Out of 538 female students, 219 female students (41%) opted for activity related to the reading skill
of which large number of students chose un(‘lerstanding grammar (30%), leayning voca]oularg (21%),
& translation of texts and passages from English (20%), while few selected other activities in which

they attained success.

Table 3 Student’ Responses Related to Selection of Activity among Listening Skills

Male Female
Listening Skill t % { %
a) Understanding a Passage using Appropriate Strategies 12 20 2 %)
1)) Listening and Repetition/ Dictation 19 32 6 8
< Listening and Note-taking 20 >4 59 82
cl) Quizzes and Exarns 8 14 5 7
Total 59 100 7?2 100

Table 3 shows that, of the 538 male students, 59 (11%) chose a listening skill activity. The majority of
male students chose listening and note taking (54%) and listening and repetition/ dictation (52%)
while the least number chose other activities where they were successful. However, of 538 female
students, 72 (or 13%) chose a listening skills activity. Of these, majority of female students chose to
listen and take notes (8?%), while the least number of female students chose other activities, where

they were successful.

Table 4 Students’ Responses about the Selection of Activity amid Speaking Skills

Male Female
Speaking Skill { % { %
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a) Giving a presentation and/or speech 16 13 23 14
b)Roleplay 1 9 16 10
<) Giving opinions/ sharing ideas in class/ groups 32 26 56 5]
d) Aunswering the teacher *s questions 57 46 60 28
e) Examination 7 (6} 5 3
Total 125 100 160 100

Table 4 shows that, of the D38 male students, 123 (25%) selected a speaking skill activity. Of these,
the majority of students selected activities in which they were successful, such as responding to the
teacher's guestions (46%) and of{ering opinions or sharing ideas in class or groups ((26%) However,
of the D38 female students, 160 (50%) selected a speaking skills activity. Of these, the majority of
students pre{erred answering guestions from teacher (58%) and sharing opinions in class or groups
(35%), while the least number of students selected remaining speaking skills activities where they
experiencecl success.

Table D Students’ Responses to the Selection of Activity among Writing Skills

Male Female

Whriting Skill f % f %
a) Writing a summary 7 14 39 45
b) Wyiting Paragraphs 20 40 20 23
) Writing diaries and/or portfolios 8 16 15 15
d) Writing a report 1 22 8 (0]
e) Quizzes and exams 4 8 7 8

Total 50 100 87 100

The table D shows that, of the D38 male students, 50 students (9%) chose a writing skill activity. Of
these, the majority of students chose to write a report (QQ%) and a summary (40%) while fewer
students chose residual activities in which they faced success. On the other hand, of the 538 female
students, 87 (16%) chose a writing skill activity. Of these, the majority of students in study chose to
write a paragraph and a summary (4D%), while fewer chose the remaining tasks where they were
therefore successful.

Table 6 Students’ Selection among English Language Skills About Failure (n1=538;n2=538)

Male Female
Skills f % t %o
Reading Skill 199 37 182 34
Listening Skill 85 B 41 8
Spealcing Skill 122 23 208 58
Writing Skill 134 25 107 20

"Note: nl denotes to sample of male and n2 denotes of sample of female

Table 6 shows that, of D38 male students, 199 (37%) chose a reading skill, 83 (15%) chose listening,
122 (23%) chose speaking, and 134 (25%) chose writing. Of these, 199 students chose an activity in
which they faced failure, and 538 female students, 182 (534 %) selected a reading skill activity, 41
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(8%) selected listening, 208 (538 %) selected speaking and 107 (20%) selected writing skills, in which

they faced failure.

Table 7 Responses of Students about Selection of Activity amid Reading Skills About Failure

Male Female

Reacling Skill { % { %
a) Reading texts using appropriate strategies 28 14 14 8
]3) Answering comprehension questions 4 2 19 10
c) Learning vocal)ulanj 80 40 24 19
d) Understanding grammar 46 25 18 43
e) Translating texts and passages from English P 14 24 6]
) Reading and summarizing texts 12 6 10 5
8) Quizzes and exams 2 1 3 2

Total 199 100 182 100

Table 7 shows that, of 538 male students, 199 (57%) chose a writing skill activity. The maximum
percentage of male students chose to learn voca]oulan) (40%) and understand grammar (93%),
while the minimum number chose the remaining activities where they failed, D38 female students,
182 (54 %) chose a writing skill activity. Majority of female students chose to learn vocabulary (19%)
and comprehend grammar (4:')%), whereas fewer students chose remaining activities where theg
experiencecl failure.

Table 8 Responses of Students about Selection of Activity among Listening Skills About Failure

Male Female
Listening Skill 1 % 1 %
a) Understanding a passage using appropriate strategies >4 41 1 P
1)) Listening and repetition/ dictation 4 5 7 17
) Listening and note-taking 37 45 20 49
) Quizzes and exams 8 9 3 7
Total 83 100 41 100

Table 8 shows that 83 (19%) of D38 male students chose a listening skills assignment. The majority
of students (37 %) opted to listen, take notes, and comprehend a paragraph using suitable tactics
(41%), but fewer students chose the remaining tasks in which they were unsuccessful. Similarly, 41
(8%), out of D38 female students, chose listening skills assignment. It implies that while a minimum
number of students selected remaining activities in which they experienced failure, a large number

of students chose listening and taking notes (49%) and understanding a passage using appropriate
strategies (97%).

Table 9 Responses of Students about Selection of Activity amid Speaking Skills About Failure

Male Female
Speaking Skills 1 % 1 %
a) Giving a presentation and/or speech 36 30 81 39
b) Role play 3 2 8 4
c) Giving opinions/ sharing ideas in 24 20 38 18
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class/, groups

d) Aunswering the teacher *s questions 39 32 65 2l

e) Examination 20 16 16 8
Total 122 100 208 100

Table O shows that of the D38 male students, 122 (93%) chose a speaking skill activity in which the
majority of students chose to give a presentation and/or speech (30%) and answer guestions from
the teacher (3?%), while a few students chose residual activities in which theg failed. Conveyselg,
the results revealed that of the D38 female students, 208 (38%) chose a speaking skill activity in
which the majority of students chose to give a presentation and/or speech (39%), answer guestions
from the teacher (31%), while some of the students thus chose remaining activities in which theq

faced failure.

Table 10 Responses of Students about Selection of Activity amid Writing Skills About Failure

Male Female

Whriting Skill f % f %
a) Writing a summary 38 28 23 21

b) Writing Payagraphs 50 44 62 58

9 Writing diaries and/or portfolios 4 3 7 7

d) Writing a report 11 9 7 7

e) Quizzes and exams 22 16 8 7
Total 154 100 107 100

Table 10 shows that, of the 538 male students, 1354 (?5%) chose a writing skill activity. Most of the
students opted to write a paragraph (44%) or a summary (28%) while fewer students chose the
residual activities in which theg faced failure. Similarlg, of the D38 female students, 107 (QO%)
chose a writing skills task. In this regard, of these, majority of students selected to write a paragraph
(58%) or the summary (Ql%), while fewer chose to complete the remaining activities where theg
experiencecl failure.

Table 11 Comparison of Male’ & Female Students’ Attributions About Success

QNo Factors Male Female t df P
M SD M SD

20. Ability 370 146 566 165 019 280 849
21 Effort 447 144 401 131 2713 280 007"
22. Strategy 425 142 465 129 -260 280 010
25. Interest 430 150 445 149 -080 280 A27
24. Luck 415 154 486 146 -4.09 280 <000™
25. Teacher 471 149 455 141 095 280 245
20. Task 3712 152 301 149 -1 280 268
21. Class 433 152 420 157 075 280 464
28. Grade 527 122 525 115 015 280 880
20. Preparation 419 145 4Tl L15 312 280 <00r~
50. Enjoyment 452 167 459 152 -056 280 22
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31 Lovel 416 147 445> 132 178 209 076
“5<0D, (n1=738, n12=538)

"Note: nl denotes to sample of male and n2 denotes of sample of female

Table 11 reflects that there is a statistically significant difference (p<.05) between the male” and
female students attributions for success regarding effort, strategy, luck and preparation whereas,
there is statistically no significant difference (p>05) between male” and female’ attributions for
success concerning ability, interest, teacher, task, class, grade, enjoyment and level. This implies that
male students’ attributions for success regarding effort, strategy, luck and preparation are different
from female students.

Table 12 Comparison of Male and Female Students’ Attributions About Failure

Q. Factors Male Female
M SD M SD t df p

25. Ability 355 145 554 146 004 280 967
24. Effort 324 154 289 139 203 280 044
25. Strategy 284 145 270 149 078 280 4359
20. Interest 236 167 268 162 -165 280 105
27. Luck 289 178 262 150 141 280 160
28. Teacher 282 157 288 157 -030 280 162
20. Task 350 155 584 148 -189 280 060
50. Class 358 178 286 152 262 280 009"
3L Grade 245 165 178 117 395 280 <001”
32 Preparation 504 150 204 145 057 280 570
33. Enjoyment 226 147 250 146 -138 280 168
34 Level 552 154 284 145 318 280 000™

<05, (al=538 n2=538)

Note: nl denotes to sample of male and n2 denotes of sample of female

Table 12 shows that there is a statistically significant difference (p<.05) between the male” and
female students attributions for failure yegarcling effort, class, 8rac1e, and level, whereas, there is no
statistically significant difference (p>05) amid male” and female students attributions for failure
about ability, effort, strategy, interest, luck, teacher's instruction, task, preparation and enjoyment in

studying English.

Findings of Study

1. The majority of male and female students picked an activity from reading skills in which
they faced success or failure

2. Female students perceived their effort as main cause for their success whereas male students
considered their interest in getting good grades as the key factor behind their success in the
English language. Results of t-test also showed significant difference between attributions of
male and female students regarding success in terms of effort, strategy, luck and preparation
whereas no signi{icant difference was found related to a]oilitg, interest, teachey, task, class,
grade, enjoyment and level.
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). Male and female students both considered their inability and task difficulty as main causes
of failure in English. Significant difference was observed amid attributions of male & female
students regarding failure in terms of effort, class, grade, level while, no significant difference
was found related to abilitg, effort, plan, interest, luck, teacher instruction, task, preparation,
and enjoyment in studying English.

DISCUSSION

Researchers explored that male and female student demonstrated different attributional patterns
regarding English as second language learning. Male students tended to believe that grade (internal,
stable &~ controllable) and teacher (external, stable &~ uncontrollable) were the major factors for
their success while female students perceivecl effort (inteynal, unstable &~ contyolla]ole) and 8rade
(internal, stable & controllable) as primary reasons behind their success. The interest in obtaining
good grades for the male students might be to get good jobs or entry into higher education which is
usually offered in the English language. Specifically, in Pakistani context, they are also expected to
carry the responsibility of household. Male students' perception of their teachers as a major factor
for their success is consistent with research finclings of Bzioui (9017), Ming (QOOQ), Phothongsunan
((2014), and Zuidema et al. (2093), which established that students view their teachers as important
contributors to their success. This study s finding also shows the impact of the collective culture of
Pakistan on students attributions. Moreover, the results related to students attribution to internal
factors for success are consistent with stuclg {inclings of Turek (2017), Kéalmén et al, (2015), and Paker
and Dasgis (2017).

Though the factors provided by male and female students are internal as well as external but also
possess the inclination to be controllable. When students believe that consequences are under their
control, then further achievements in the academic domain can be anticipated. Furthermore, male
and female students expressed different attributional styles regarding success. The female students
ascribed their success more to effort, strategy, luck and preparation than male students do. On the
other hand, the male and female students both considered their inal)ilitg (external, stable and
uncontrollal)le) and task cli{ficultg (exteynal, stable &5 uncontrolla]:)le) as the majoy reasons for their
failure in the English language. This study's findings are aligned with those of studies conducted by
Genc (9016), Mkumbo and Amani (9012) and Soriano-Ferrer and Alonso-Blanco (QOQO), which
showed that the students attributed external factors to their failure. Similarlg, Bandura (1994) also
mentions that students who are doubtful about their competency tend to avoid difficult tasks with
insufficient commitment to set goals. Thus, when they encounter difficult tasks, they start to think
about their weaknesses and expected hurdles related to the task rather than focusing on the task to
do it successtully.

They discontinue their effort after finding it difficult to do. As a result, these feelings lead them to a
state of depression. Therefore, learners who consider their inability (an uncontrollable factor) as the
cause of their failure are likely to reduce effort with low motivation and low expectations for the
future as compared to those who perceive their low effort as the major reason for their failure. This
finding shows students' self-protective tendency where they blame external factors for their failure.
This implies that students perceive outcomes beyond their control. This study finding is consistent
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with the stuclg results of Pishghaclam and Motakef, (2011), Lohbeck et al, (9017) and Mekonnen and
Roba (9017), who explorecl that male and female student both blame their ina]oilitg, task cli{ficultg
for their failure. Thus, appropriate measures might be used to change the negative perception of
students regarding external factors as the causes for their failure. These measures include providing
proper feedback on work, realization regarding the relationship between actions and outcomes, and
controllability over events.

CONCLUSION

[t seems probable that gender is important factor that significantly impacts how students perceive
and approach the language learning process. While creating a nurturing and welcoming learning
environment in the classroom, it is beneficial for teachers to consider the differences between male
and female students. The study findings also explored the impact of Pakistani collective culture on
students’ attributions as male students perceive teachers as a major factor in their success while
learning English as a second language. This indicates that the future goals and behaviors of a person
are not only influenced by the specification of causes for success and failure but are also controlled
]oq the social environment that includes teachers, parents and friends. Therefore, teachers can plag
an indispensable role in modifying the students’ perception of their inability and task difficulty as
major causes for their failure. This task can be performed bg involving parents and friends of the
students. Moreover, findings also revealed that students from collective cultures also make internal
attributions for their success as students from individual cultures do. Thus, this implies that causal
attribution between different cultures might be different. Consequently, it can be concluded that
findings related to the causal attribution of one cultural group cannot be generalized towards other
cultural groups.

Recommendations

1. By encouraging active engagement in learning activities and using powerful motivational
techniques, instructors can significantly impact student attributions. They can offer feedback
on students’ assignments in such way that may enhance their motivation towards task rather
than blaming their inability or task difficulty after getting negative remarks.

2. Teachers might involve students in activities that enhance their grasp of the subject matter to
empower them to create goals on their own. This involvement can take the shape of students’
personal, environmental, instructional, and course development or implementation process.

). The administration can arrange workshops or seminars for English teachers so they can know
different attributional patterns demonstrated by male and female students. Thus, teachers
will be in a better position to provide counselling for students if they lack the motivation to
learn E.nglish as a second language.

4. Students' parents may be involved in the counselling process, so they can help their children
overcome negative perceptions of failure in the English language.
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