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This quantitative research was conducted in the district of Punjab, Pakistan. 
Teachers’ feedback on 260 secondary students’ note book of English subject 

was evaluated through an observational sheet. The observational sheet was 
designed by researchers to evaluate the teachers’ feedback and categorize it. 

Main categories were prompt and delayed feedback, positive and negative 

feedback. Also, classification was done to identify evaluative, improvement, 
descriptive, and descriptive feedback. Study aims to measure relationship of 

feedback types with students score in examination in the subject of English. 
Strong and positive correlation was found amid the prompt positive feedback 

and students’ achievement score. The results provide significant information 

that are used for making decisions about interrelationships in research issues 
and reaching conclusion. The results are significant and help in extracting 

the recommendations to stakeholders and future researchers about research 
issues.  It is recommended to organize training and guidance sessions for the 

teachers for creating awareness to use the effective feedback techniques in 

the classroom. 
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INTRODUCTION 

Written feedback requires teacher concentration and time and allows students to know how and to 
what extent they have successfully gained information about a concept being taught (Saeed, A., & 

Akbar, 2021; Didion, Toste & Filderman, 2020). It enables learners to achieve skills of correcting 
themselves too and ability to correct the errors has maximum effects on their learning proficiency 

(Kulhavy, 1977; Khan, Khan & Khan, 2017). Relationship of feedback on future practices and the 

development of students’ learning is related with the type of feedback received by the teacher to 
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learner (Eraut, 2006). The usefulness of feedback to support student learning is significant however, 
different student surveys across the world have also emphasized that students are dissatisfied with 

the feedback they receive on their assigned tasks (Nicol, 2010). In this connection, student argues 
lack of satisfactory and timely feedback they received while their teachers claim that students fail 

to apply the provided feedback (Orrella, 2006). An approach to increasing the effectiveness of the 

feedback is to conceptualize feedback as a dialogue rather than as the information transmission to 
make sure that the information provided is understood by students (Nichol & Dick, 2006). It helps 

students to not only got written feedback but also have the opportunity to discuss that afterward to 
enhance its effectiveness.  
 

Effective feedback practices are not only providing information to the students for improvement of 

their learning but also offers important information to teachers to improve their student's learning 

experiences. Yorke (2003) argues that process of feedback has an effect on teachers as well as the 
student. Assessors analyze the extent to which students have and design their teaching accordingly 

(Behlol & Anwar, 2011). Teachers themselves need to comprise a plan about students’ development 
in the act of relevant and informative feedback to meet the students’ needs. The positive feedback 

by the teacher is considered as a motivating tool for students. Piccinin (2003), and for the utilization 

the feedback they have received. Feedback plays important part to catch the student’s attention to 
the less successful parts of coursework (Earley & Porritt, 2013). Thus, teachers can improve students’ 

learning by providing feedback positively. It has been observed that sometimes teachers provide 
irrelevant feedback to the students on their assigned tasks and should limit the amount of feedback 

(Brinko, 1993), because by doing this the teachers could find their students fed up with feedback, 

they are getting from them. In this connection, providing written comments on students’ assignments 
in learning process is seen as a central feature of feedback (Vattøy, 2020). Teachers needs to make 

sure about the quality of feedback and its provision to make sure that standards are maintained 
(Watt, 2002). 
 

LITERATURE REVIEW 

Carless and Winstone (2020) propose new composition for the development of teacher’s feedback. 
It includes three dimensions: (1) describing and planning feedback for target student; (2) to focuses 

on the interpersonal part of student and teacher feedback exchanges; and (3) a practical dimension 

to outline teachers' management of feedback practices in classroom. From sociocultural perspective, 

feedback processes tend to be mediated by teacher conceptions of teaching, student relationships 

with their teachers, and structural constraints, such as modularized programs or large classes (Plank, 
Dixon & Ward, 2014). The culture and values of different disciplines might influence the formation 

of feedback and feedback engagement (Gan, An & Liu, 2021). Traditional classroom teaching only 

focuses on transmission of information as primary task of teaching so feedback becomes only one-
way communication (Askew & Lodge, 2000). The information given to student (i.e., grades, scores, 

and judgmental comments) is usually in numbers rather than corrective feedback This feedback is 
known also outcome-based feedback, describing whether or not the results are correct (Butler & 

Winne, 1995). This type of feedback carries no additional information about the task other than its 

state of achievement.  
 

https://www.frontiersin.org/articles/10.3389/fpsyg.2021.697045/full#B13
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Hence, it is likely that verification feedback provides minimal external guidance for learner about 
how to self-regulate (Butler & Winne, 1995). A delay in feedback cannot produce good extension 

skills (Dihoff, Brosvic, & Epstein, 2003). A descriptive type of written feedback is effective as it 
helps in raising the achievement of the learners as compared to feedback which just evaluates the 

degree to which a task is right or wrong (Bangert-Drowns et al., 1991). In this regard, improvement-

oriented feedback is proven to be an effective way of enhancing the achievement of students (Cho, 
Schunn & Charney, 2006). Improvement-oriented feedback is closely related to effective learning 

whereas achievement-orientated feedback has a stronger relationship to the performance learning 
(Rezaeian & Abdollah, 2020). Therefore, in other words, feedback for raising student achievement 

as compared to feedback that describes whether or not one has been successful feedback and also 

suggests ways for improvement is more effective (Smits & Janssens, 2020). This type is referred to as 
teachers making evaluations for students’ answers in the type of the words, numbers, and symbols 

Cullen, (2002).  
 

The use of feedback from the teacher could be one of the factors that may help us to pull out the 
potential of the learner. Consequently, studying the positive reinforcement of students’ academic 

achievements at the secondary level is desirable. Feedback from the teacher is an important aspect 

of the instructional process. Feedback from teachers on student performance is closely related to the 
academic achievement of student. Written feedback is an incentive that has been almost removed 

from the classroom, and it intends to get individuals to repeat desirable behavior. The reason for 
conducting this study was to identify association amid teachers’ written feedback and achievement 

of students in the subject of English at secondary level. To explore relationship between teachers 

‘written feedback and students' achievement at the secondary level in English, the study answers 

the following question: 

How different types of written feedback (improvement feedback, evaluation feedback, positive 
feedback, negative feedback, descriptive feedback) are related to the academic achievement of 

students? 
 

RESEARCH METHODOLOGY 

The research design for this study was quantitative and data were collected through observational 
sheet. The targeted population of this study was Wah Cantt, Rawalpindi and consisted of the 10th 

grade students of secondary schools. The convenient sampling technique was used for the selection 
of the sample. The appropriate sample size consisted of 260 students (10th grade) from secondary 

schools. The self-developed observational sheet was used for data collection from the students. For 

conducting this research, researcher developed an observational sheet (OS) as research instrument 
after reviewing articles related to topic and variables. This OS was aimed to measure the various 

types of written feedback, from the subjects. One variable written the feedback (positive feedback, 
negative feedback, evaluation feedback, improvement-oriented feedback, descriptive feedback) 

was measured by this questionnaire. OS consisted of two sections.  Firstly, types of written feedback 

(the positive feedback, negative feedback, evaluation feedback, improvement-oriented feedback, 
descriptive feedback) were measured promptly and secondly, same types of written feedback were 

measured in a delayed manner. For data collection, a self-designed observational sheet was used. 
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Observational sheet was planned to evaluate written feedback types given by teachers on students' 
performance in English subjects in the class work and homework. SSC part-1 marks of same students 

were taken as academic achievement in subject of English.   The researcher personally visits schools 
for data collection. 
 

RESULTS OF STUDY 

The following section provides details of correlations between the teachers’ feedback and students’ 
academic achievements. 
 

Prompt Feedback 
 

Table 1 Correlations Analysis 

 

Table 1 reports a correlation analysis of the variables (marks of English subject in SSC-1 and types of 

written feedback) for the research question: How written feedback is associated with the academic 
achievement of students at secondary level? - Table shows weak positive correlation between the 

marks of students and prompt improvement-oriented feedback, (r= .283, p<.001), accounting for an 

8.01 percent variation. There was a positive weak correlation between prompt evaluation feedback 
and marks of students, (r= .200, p<0.01) accounting for 4.00 percent variation. There was a positive 

strong correlation amid prompt positive feedback, marks of students, (r= .638, p<0.01) accounting 
for a 40.70 percent variation. There was a negative correlation between prompt negative feedback 

and marks of students, (r=-.39, p<0.01) accounting for a 40.70 percent variation. There was positive 

  English Marks [1] [2] [3] [4] 

Prompt Improvement 

Feedback [1] 

r .283** 
    

r2 8.01% 
    

p .000 
    

N 260 
    

Prompt Evaluation 
Feedback [2] 

r .200** -.012 
   

r2 4.00% 0.01% 
   

p .001 .845 
   

N 260 260 
   

Prompt Positive 

Feedback [3] 

r .638** .076 .313** 
  

r2 40.70% 0.58% 9.80% 
  

p .000 .219 .000 
  

N 260 260 260 
  

Prompt Negative 
Feedback [4]  

r -.039 .161** -.054 -.103 
 

r2 0.15% 2.59% 0.29% 1.06% 
 

p .527 .009 .387 .097 
 

N 260 260 260 260 
 

Prompt Descriptive 
Feedback 

r .313** .228** -.028 .107 
 

r2 9.80% 6.57% 0.08% 1.14% 0.19% 
p .000 .000 .655 .084 .476 
N 260 260 260 260 260 

**. Correlation is significant at the 0.01 level (2-tailed). 
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weak correlation amid prompt descriptive feedback & students’ marks (r= .313, p<0.01) accounting 
for a 9.8 percent variation. 
 

Delayed Written Feedback 
 

Table 2 Correlations Analysis   
English Marks  [1] [2] [3] [4] 

Delayed Improvement 
Feedback [1] 

r -.088 
    

r2 0.77% 
    

p .158 
    

N 260 
    

Delayed Evaluation 
Feedback [2] 

r .025 .006 
   

r2 0.06% 0.00% 
   

p .686 .918 
   

N 260 260 
   

Delayed Positive 
Feedback [3] 

r .083 -.003 .034 
  

r2 0.69% 0.11% 0.12% 
  

p .180 .968 .582 
  

N 260 260 260 
  

Delayed Negative 

Feedback [4] 

r -.336** .082 .025 .032 
 

r2 12.30% 0.67% .001 0.10% 
 

p .000 .185 .694 .603 
 

N 260 260 260 260 
 

Delayed Descriptive 
Feedback 

r -.047 .187** .003 .109 .187** 
r2 0.22% 3.50% 0.00% 1.19% 3.50% 

p .449 .002 .966 .079 .002 
N 260 260 260 260 260 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Table 2 reports a correlation analysis of the variables (marks of English subject in SSC-1 and types 

of delayed written feedback). The tables show negative correlation between marks of students and 

delayed improvement-oriented feedback, (r= -.088, p>.001), accounting for 0.77 percent variation.  
There was a positive very weak correlation between delayed evaluation feedback and marks of 

students, (r= .025, p>0.01) accounting for 0.06 percent variation. Thus, there was a positive weak 

correlation between delayed positive feedback and marks of students, (r= .08, p>0.01) accounting 

for 0.69 percent variation. There was negative correlation between delayed negative feedback and 

marks of students, (r=-.33, p<0.01) accounting for 12.3%variation. It was negative weak correlation 
between delayed descriptive feedback and marks of students, (r=- .047, p>0.01) accounting for a 

0.22 percent variation. 
 

DISCUSSION & CONCLUSION  

Table 1 reports a correlation analysis of the variables (marks of English subject in SSC-1 and types of 

written feedback). The tables show a weak positive correlation between the marks of students and 
prompt improvement-oriented feedback, (r= .283, p<.001), accounting for an 8.01 percent variation. 

There was a positive weak correlation between prompt evaluation feedback and marks of students, 
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(r= .200, p<0.01) accounting for 4.00 percent variation. There was a positive strong correlation 
between prompt positive feedback and marks of students, (r= .638, p<0.01) accounting for a 40.70 

percent variation. There was a negative correlation between prompt negative feedback and marks 
of students, (r=-.39, p<0.01) accounting for a 40.70 percent variation. There was the positive weak 

correlation between the prompt descriptive feedback and marks of the students, (r= .313, p<0.01) 

accounting for 9.80 percent variation. Table 2 reports a correlation analysis of the variables (marks 
of English subject in SSC-1 and types of delayed written feedback). The tables show a negative 

correlation between the marks of students and delayed improvement-oriented feedback, (r= -.088, 
p>.001), accounting for 0.77 percent variation. There was a positive very weak correlation between 

delayed evaluation feedback and marks of students in classroom, (r= .025, p>0.01) accounting for 

0.06 percent variation.  
 

There was a positive weak correlation between delayed positive feedback and marks of students, 
(r= .08, p>0.01) accounting for 0.69 percent variation. There was a negative correlation between 

delayed negative feedback and marks of students, (r=-.33, p<0.01) accounting for a 12.3 percent 
variation. There was a negative weak correlation between delayed descriptive feedback and marks 

of the students, (r=- .047, p>0.01) accounting for 0.22 percent variation. Thus, based on the findings, 

following conclusions were drawn. It was concluded that there was moderate positive correlation 
between the marks of students and the prompt improvement-oriented feedback. There was positive 

weak correlation between prompt evaluation feedback and the marks of students. There was a 
strong correlation between prompt positive feedback and the students’ marks. There was a negative 

correlation between prompt negative feedback and the marks of the students. There was a positive 

weak correlation between the prompt descriptive feedback and the marks of students. There was a 
negative correlation between the marks of students and delayed improvement-oriented written 

feedback.  There was a very weak positive correlation between delayed evaluation feedback and 
the marks of students.  There was positive weak correlation between the delayed positive feedback 

and the marks of students.  
 

There was a negative correlation between delayed negative feedback and the marks of students. 

There was a weak correlation between delayed descriptive feedback and students' marks. There 
was negative correlation amid marks of students and delayed improvement-oriented feedback.  

There was a positive very weak correlation between delayed evaluation feedback and the marks of 

students.  There was a positive weak correlation between delayed positive feedback and the marks 

of students. There was a negative correlation between delayed negative feedback and the marks of 

students. There was a weak correlation between delayed descriptive feedback and students' marks. 
It was decided that prompt positive feedback, prompt improvement feedback, prompt descriptive 

feedback, delayed positive feedback, and delayed improvement feedback (written feedback types) 
are the best predictors of academic achievement of students. It is recommended to organize training 

and guidance sessions for the teachers for creating awareness to use effective feedback techniques 

in the classroom. It is recommended that teachers use different written feedback techniques during 
the instructional process for keeping students in the right direction and also the improvement of the 

learning process. 
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